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ABSTRACT

This research is motivated by an insistent cunodd accurately understand the assumption that Bhgl
Language Teaching is not something of a closedcboxerned only with technical matters; rather theetion is over
loaded with ideologies among which ‘English as alfal Language’. To investigate this very controigrassertion, the
study focuses exclusively on a corpus of sixtegulpoforeign and national English Language Cent@&C) operating
in Morocco through a critical discourse analysissbégans, texts and pictorial prompts in those Elv@bsites to explore
how the unquestionable assumption of ‘English &l@bal Language’ is being displayed, promoted aathfiorced in

those websites’ pages.
KEYWORDS: English, Global Language, Ideology, Promotion, Supacy

INTRODUCTION

In the commemoration of the fiftieth anniversaryttod British Council, Randolph Quirk (1985) firmdygserts in a
paper entitled “The English Language in a Globahi@gt” that English is:

The language on which the sun does not set, whemses mever sleep. For between 1600 and 1900, speaike
English pushed themselves into every part of tbdal(more recently, to lunatic deserts far beydmddiobe), so that at
this present time, English is more widely spread iarthe chief language of more countries thanathgr language is or
ever has been.” (Quirk, 1985, as cited in Zugh?d2, p. 137).

Indeed, never before has the world witnessed aukagey spreading so extensively, so rapidly and wstaumably,
if not pleasurable, welcomed even within countfiks Morocco which is still regarded traditionally“backyard garden”
for France. Yet if this phenomenon is unparallelgdl,too is the extent of the triggered debate amdutes over the
English language’s phenomenal status. To stimulsite unprecedented spread, English Language TeadhhT), as
stated by Louis-Jean Calvet, has been “in the myieat, while politics and the economy follow, amd an outcome
rather than a tool”. That is to say, English Larggid eaching constitutes an effective means forut# and U.K to
maintain their cultural prominence and further thegonomic interests. In that, Phillipson (1992)npoout that “Britain’s
real black gold is not North Sea QOil but the Erglisnguage” (p. 48). According to the proponentshid critical view,
ELT has been superficially marketed as a transpapemely-educational and interest-free enterprisé, profoundly is
seen as complex machinery that propagates and hinesaertain ELT principles as “common sense agsioms” in a
bid to realize socio-political and economic intéseéPhillipson, 1992; Kachru, 1986; Bourdieu, 19B&nnycook, 1994 &
Rajagopalan, 2002). English language teaching isomething of a closed box (Pennycook, 2000, p.oB& technical
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operation concerned only with methods, competencikifls, learning styles, drills, activities and sn; rather ELT is

implicitly imbued with socio-political and economideologies such as: “English as a global languagef “the native-

like competence”, that is the prime focus of therent study.

The ubiquitous foreign and local English Languagat€rs (ELCs) are pivotal in promoting those idgae. In
their websites, the ELCs, prompted by profitableeintives and/or socio-cultural interests, implenmisciously and/or
unconsciously a variety of advertising tactics,glirstically persuasive styles and catchy photoserabellish their
commodity so as to grab the visitors’ attentiomuae their interests and stir up their mental, pslogical and sometimes

their instinctual desire.

REVIEW OF THE LITERATURE
Language Ideology

In the preface to their book titled. dnguage as Ideology’Kress and Hodge (1979), described the rationale for
creating their work as the necessity they hadtdelink history and linguistics. Actually, theyed to fill the gap between
language and ideology. In that, two aspects capdbeted to in their discussion of the ideologicature of language.
Firstly, they view language as a way of communaats well as an instrument of control becauseehgand readers can
be both informed and manipulated simultaneouslye 3écond aspect is more of a sociopolitical natimee language as

the ideology can be a tool to systematically furthe interest of a certain class at the expensleeobther

Full of such socio-political characteristics anddtions, language is not only a linguistic chanteeldeliver
messages for the sole sake of communication, rabit is also tool to control and exercise poweer the powerless.
Kress and Hodge (1993) conclude that language amgmpcould be interrelated in the sense that “wkataid by the
powerful is often assumed to be right” (p. 122)e3d views seem as if they were tailored to desdribeMoroccan
educational system that has been praising, appiregiand recognizing with great gratitude the exd¢reducational and

pedagogical initiatives while underestimating aedidrating the Moroccan creativity in the field (Mada, 2013).
The Ideological Aspects of English Language Teachin

In the early nineties, a critical movement, pioeeeby Robert Phillipson (1992), emerged, disregaydind
guestioning all those ‘common sense’ assumptioasedb on the assertion that the English languagditenis never an
innocent and transparent process rather it is galgran imperialist exercise and an extensiorewipire via a different,

more insidious form of control. In his influentiadok, “Linguistic Imperialism” (1992) Phillipson states that:

The professional discourse around ELT disconneditsire from the structure by limiting the focuslamguage
pedagogy to technical matters, that is, languageeaication in a narrow sense, to the exclusiasoofal, economic and

political matters. (Phillipson, 1999, p. 48).

Phillipson’s main concern is not to show the fglsind invalidity of ELT principles rather to argtieat those
principles which have been circulated by local &mmbign ELT professionals for decades and becamieemtrenched
worldwide have been accepted submissively and witlhauch scrutiny as a set of unquestionable dodgimasin turn
constitute what is called the taken-for-grantedwdedge of ELT. In this respect, the assumption taglish as a Global
Language’, seems one of the widely taken for ttatgd assumption by teachers, researchers, edsieairstudents as a

purely and pedagogically innocent, transparentidedlogy-free principle
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English Language as a Global Language

The phenomenal spread of the English language eaaid to have exceeded the status of lingua Fsahtahis
regard, Fishman (1983) states that the diffusioBrgflish has attained an extent of magnitude thas ‘how significantly
fostered by the non-English mother tongue world. rd wvorld nations are themselves fostering masdifiegte via and on
behalf of English”. Morocco is a clear case in pdor though it has its own well developed standamuage that is
highly revered and despite feelings of mistrust andpicion towards the English speaking world, Mom has been
investing too much to improve the status of Enghgthin its territories. One of the views that ténlyg provide an
explanation of this extraordinary spread of Engissthat of Tollefson’s (2000) who states thasiall about the fulfillment
of a utopian dream of having a global language ‘that only makes international communication moficent, it also
reduces the probability of political conflict resngy from competition among languages” (p. 10). Wiog for this goal,
many artificial languages have been created sudispsranto and others have been chosen such asdrati French.
However, English became a serious contender fomsgbe primary language of international commuidgoabecause of
the British Empire of the nineteenth century anftieraworld War II, the U.S.'s rise to world econenand political

dominance. (ibid)

The socio-political factors that led to the spreddEnglish worldwide have been eloquently expredsgdavid
Crytsal (1997) in his influential book “English asGlobal Language”. His explanation of why Englisls become a
global language is fairly simple, and straightforgveHe says:

Without a strong power-base, whether political,itaniy or economic, no language can make progresanas
international medium of communication. Language hasndependent existence, living in some sort gétinal space
apart from the people who speak it. Language oxit®in the brains and mouths and ears and hamtisyges of its users.
When they succeed, on the international stage, ldmeguage succeeds. When they fail, their langtaitge (Crystal, 1997,
p. 7-8)

The notion of power in the quote above does no¢searily involve military power as it is the casehiJSA and
U.K rather it refers to more effective ways of wiielg power as Crystal put it “It may take a milikapowerful nation to
establish a language, but it takes an economiqadiywerful one to maintain and expand it” (Crysta®97, p.7-8).
According to Crystal (2004), “much of the power ahihas underpinned the spread of the English laygyila the
twentieth century has emanated from America”. @7)1The aforementioned quotes from Crystal’'s bsokmarize the
basic ideas in his entire book. Therefore andfjash the quotations mentioned, one can feel someo§mormalcy if not
legitimacy in the use of whatever means availablspread one’s language. Crystal (1997, p. 73hgthens the global
status of English as a “taken for granted” stattribated mainly to “the emergence, by the endchefe¢entury, of a climate
of largely unspoken opinion” that acknowledges tiatglish is the natural choice of progress”. Hplains this spread of
English as coincidental, useful and necessary dimed=nglish language “repeatedly found itselfhia tight place at the
right time” Crystal (1997, 110).

Crystal's simplified view of the spread of English totally different from that of Phillipson’s (129 and
Pennycook’s (1994) who share the idea that theaspoé English should not be understood to have cbynehance or
without monitoring, feeding, support, encouragemend persuasion from English speaking countriesiafly the UK

and the USA. They claim that the diffusion of Esplianguage teaching worldwide can be traced batket American
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and the British neocolonial policies in which ELdnstitutes a bridge to political and economic biseflence, there are
two main motives behind the spread of English. fils¢ is purely economic since being competent mylish represents a
“linguistic capital” (Bourdieu, 1991) and the sedas purely political since ELT enterprise has baeaan instrument to
exercise “linguistic imperialism” (Phillipson, (199 Therefore, English language teaching, basethewiews expressed
above, seems no more an innocent, neutral andypareeducational operation, rather it is overloaddth ideological

agendas because the discussion about ELT hasdstufterds more political and economic perspectives.

In 1992, the field of applied linguistics welcomadook that triggered a ferocious debate amonglachabout
the socio-political aspects of English languagehéaay enterprise. Robert Phillipson (1992) argies the global teaching
of English was an act of linguistic imperialism.the introduction of his bookinguistic Imperialism Phillipson clarifies

his objectives as follows:

The book explores the contemporary phenomenon gligfnas a world language and set out to analyzethe
language became so dominant and why. It lookseaspinead of English historically [...] It looks aktlanguage policies
that Third World countries inherited from coloniaines, and considers how well “aid”, in a form adueational
development and English education in particulas, $erved the interest of the receiving countrigsdomors and assesses
whether it has contributed to perpetuating NortltBanequalities and exploitation. It looks speafly at the ideology
transmitted with, in, and through the English lasge and the role of language specialists in thiei@ilexport of English.
(Phillipson, 1992, p. 1)

There are so much that can be learned from them@ssive quote above. Actually, Phillipson (198flows in
kachru’'s footstepsin making a clear-cut distinctlmgtween the dominant Center, represented by thenia western
countries, and the dominated periphery, represebjethe underdeveloped countries. This theory afit€ePeriphery

according to Phillipson

Operates with a division of the world into a donmihaenter [...] and the dominated peripheries [...] nioems,
whether economic, military, or linguistic, are dietd by the dominant Center and have been inteathlpy those in

power in the Periphery” (Phillipson, 1992, p. 52).

In other words, western countries have maintaitedr tcolonial roles and status in their formal coés even
after the independence. They are still the ones mboopolize resources, ideas, information and #reyalso the ones
who control and dictate. English, being the mostvgrdul center language, as explained in the previpart, has
substituted military machinery to act as a crueigént in maintaining the center hegemony and sugrgrm a neo-
colonial era. In that, Howatt and Widdowson (2064}e that native speakers of English “continuetthdition of using
their language to exercise hegemonic dominatiohpnly, or even principally, by direct military efdministrative means,
but through control of the media, and of econoroidiural and commercial globalization” (p. 359, ated in Addison,
2011, p. 58). This operation is referred to as Listic Imperialism which is defined as “the estabihent and continuous

reconstitution of structural and cultural inequastbetween the English and other languages” ({P$ilh, 1992, p.47).

Another striking element in Phillipson’s Center-ipbery theory is the notion of “aid”. He arguesttivden the
Center exports educational aid in the form of teglts, teaching pedagogy and expertise, native ¢éesctnaterials and so
on, they are actually reinforcing their supremaegrothe Peripheries instead of supporting thematiehc up with the

Center. These educational aids are usually followid a bundle of conditions in a form of advicaggestions, and plans
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that are claimed to lead to development in the afiloical system if the peripheries abided by untbersupervision of the
center. Actually, “Anglo-centricity” has become lgl noticeable not only in our educational systarhih our daily life
as well. English language, culture, people, trad&j behaviors are regarded as the norm by whichehbviors of the
peripheries are measured. (Phillipson, 19992, p.B8) more understanding of center/periphery diehnyt, it is very
useful to go back to the colonization era. The alisse that underpinned Western colonialism, angdukto establish its
first foundations was based on the intellectual ement of the EnlightenmeénBased on their enlightened sense and the
civilized principles associated with it, Europeatellectuals felt obliged to export those princgpte the rest of the world.
Smith (1998) argues that this approach inculcdtesdeep-rooted belief that “as the West had argktdhment, so must
the rest of humanity” (p. 4). Recently, when TorlgiB(2006, p. 6), called for the adoption of Bsfit values: “Our values
are worth struggling for. They represent humaniprsegress throughout the ages”, it was perceivedhagy critics and
politicians as a new form of colonization embeddetiberal imperialism (Pilger, 2003, p. 160, atediin Addison, 2011,
p. 61). The British Council, in accordance with tBitish general policy, has a similar philanthmopole to “create a

different kind of culture where we all share theneegoals and values” (British Council, 2006).

In short, according to the views expressed abdveeéms that the first image that portrays Endbstguage
teaching as an educational and a transparent pgidag@rocess is a little bit different from thetwal reality that the
teaching of English language transmits unconscyoosl consciously certain political ideologies thatolve mainly
around maintaining some sort of western hegemodysapremacy over the peripheries which is a neocallstrategy of

imperialism in a post-colonial era.

The conclusion that can be drawn up till now ig th@ English language is a magic key for peoplarmprove
their lives and for countries to establish themsghas fully-fledged economic powers, but one shauldstion this
“common sense” statement when thinking of thostheeipeople or countries, who have little chancedssess that
linguistic capital. At this point, English, in adidin to its bright image of improving people’s saichnd academic status,
has another tainted image of creating educatiomdisacial hierarchical systems between communratiesalso within the
same community itself. For instance, those whordffbe language school’s expensive fees are likeebuarantee a good
performance in their academic studies and theredodecent job with high salaries. On the other hamolse who are
financially unable to have access to these languagéers are usually left behind, facing difficedtiin their academic
studies and therefore having fewer chances ofngeti good profession. The English language hasnbe@ means of
arranging persons in social strata and classesdhalt in an “unequal social and economic relatiyp’ (Tollefson, 1991,
p. 8-9).

RESEARCH METHODOLOGY

The prime aim of this research is to provide aqadlitical investigation into the ideologies of dish language
teaching as promoted by foreign and local Englitnduage Centers (ELCs) that are operating in Marodde
investigation is carried out through the instrurseptovided by the Critical Discourse Analysis fravoek. Clearly
enough, the study analyzes systematically the obrtE sixteen popular foreign and local English gaage Center’s

websites to end up either confirming or rejectimg tollowing research hypothesis:
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English language teaching is not a transparentgswith purely educational and pedagogical objestrather
ELT ready-made formula have been manipulated tdasushe prominence and the hegemony of Englishchvliias

become a complex socio-political tool to exert poased control.

The data collected constitutes mainly of a corpusixteen English language centers’ websites palgaisare
operating in Morocco. For the accuracy and thelbdity of the research, the targeted English lawgucenters’ websites
under analysis were collected from different ciiredlorocco to have a holistic and more accurasgowi of the how and
why English language principles are taken for grdntn this study, a total of sixteen websites pagfepopular English
Language Centers in Morocco were collected. Tostithte, the study revolves around four websitesepdgom the
American Language Center Meknes, two websites pages the Center of Language and Culture in Marchke¢wo
websites pages from the American language CentbatRéwo websites pages from the American Languageter
Casablanca, two websites pages from the Englishwig Language Center in Meknes and four websitgep&om the
British council Morocco. Some of these websitesehleen taken as representative samples to be adatyitically
according to the tools provided by critical discgianalysis to explore the ideologies of Englistglege teaching and
more precisely to explore the techniques used hyuage centers in their websites to promote theetrof “English as a
global language”. As for the method adopted, thacspolitical and pedagogical nature of the reseaerjuires mainly
gualitative methods to be implemented. Therefoualitative procedures were utilized to collect ddz are to be mainly
impressionistic and interpretive rather than nuo@rto obtain a holistic picture of ideologies dfTEin Morocco. To
analyze data, a critical discourse analysis is Jubaded mainly on Kress and Van Leeuwen’s Multinhddiacourse
Analysis. According to Van Dijk (1993) Critical @isurse Analysis (CDA) is:

A type of discourse analytical research that pritpastudies the way social power abuse, dominamrcel
inequality are enacted, reproduced, and resistettxiyand talk in the social and political contetith such dissident
research, critical discourse analysts take an @kglbsition and thus want to understand, exposd, wtimately resist

social inequality. (p. 352).

The CDA's definition and its tenets above are tt@mmeasons for opting for this method of analy$ise nature
of the study, as well as its scope and objectiaes purely socio-political, investigating the idegital aspects of English
language teaching in Morocco and more preciselyyaimay the English Language Centers’ discourses dha displayed
in their website pages. According to Van Dijk (199Since CDA is not a specific direction of resdarit does not have a

unitary theoretical framework”.

The current investigation is totally based on Kresal Van Leeuwen’s Multimodal Discourse Analytical
framework which is a multifaceted approach to disse which focuses on how meaning is made throhghuse of
multiple modes of communication as opposed to @asguage. Advertisements for English teaching aaining are
becoming increasingly multimodal. In English langeacenters’ websites, advertisers are using deWioes more than
one semiotic mode of communication simultaneouslyexpress their voices. According to Fairclough9@)9“Any
cultural artifact - a picture, a building, a pieafemusic — can be seen as a text” (p. 4). That saly, texts are not always
linguistic as they used to be viewed traditionally.contemporary times, written texts are increglsirbecoming multi-
semiotic. The reason is that written texts incogp@mot only photographs and diagrams but alsgtéehic design of the

text, such as layout techniques and typographys&tiexts are referred to as “multimodal” since thweg different
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semiotic modes of communication simultaneously remamit a single idea within a text that is maderanglossy,

readable, lively, stylish and accessible.

In short, supplementing a semantic analysis ofitita collected with a semiotic dimension would bestiective
method in bringing out the hidden meanings and futlyeadding up to the overall accuracy and religpiof the whole

research.

ANALYSIS AND DISCUSSIONS

Background

Before the emergence of websites, finding a langu@mter and the necessary information about theses it
provides involves considerable inconvenience aadeting time. Nowadays, learners can log on whenaad wherever
to get the necessary information both visually g&edbally. For language centers, websites providataactive sight to
advertise their English language courses. In agfdiid the graphic design of texts, colorful photsdio, and even video
are included in the websites. Thanks to websited thnguage centers are building a wider audiendgekly and
inexpensively. Sylvester (2000) states that comgsamiith websites defining them and introducing rttssrvices are
regarded as “more customer oriented and responsigee informative; more sophisticated and hi-taobye geared to a

younger market” (p. 239)

At first sight at the website pages under analysige can safely state that they are adopting almasmilar
platform and orientation. There is, if | may say adradition of elaborating on the language césntmission, staff, class
sizes, teaching methodology, teaching materialg] aarriculums through providing pictures and moretaied

information.

Let's take the American language center as a safigplenore elaboration, the homepage of the American

language center in Meknesvfw.alcmeknes.ofg starts with the center's name, logo and it goast@ a general

introduction to this site. The homepage provideseh different graphics with different functionshtelp students get what
they need directly and easily. There is a frequendicator at the bottom of the homepage that @gis the number of
people who have visited this website. This homepagéesigned bilingually, with both English and ek versions.
Therefore, their target audience is people who tstded English and French, but not Arabic, Morosttanguage.

The format, layout and the content of these websitee designed in a way to transmit not only pediagd
information but also socio-cultural and politicakssages that constitute and promote the ideologieaglish as a global
language and the native-like competence. In tHewiahg, | will subject sixteen website pages ofse\English Language
Centers in Morocco to a critical discourse analysisinderstand why what and how those languagesreptomote the
ideology of English language as a global langudlyen, the same operation will be applied to discéweav the ideology

of the native-like competence is enhanced by thoggish language centers.
English as a Global Language in the ELCs’ Website

In the following, the American Language Center Laage centers website and precisely the multimodal
discourses in those websites are subjected tatieatriliscourse analysis to show how the languagyeec portrays the
English language, in every single angle in the wWebss the panacea that would solve all problem guarantee

Moroccan students a bright future. | will explohe trange of implicit and implicit techniques empmdyto advertise the
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English language as a highly valued commo

Thereare three impressions that one feels after a loag sf texts, sloga, and images in the website pag
Firstly, the narrator sounds like an expert whovjgtes insights and guidance to all Moroccans wie iardire neec
Secondly, the style of sentescand phrases indicate tt narrator is a person of authority, exercising scom of powel
and/or control and thirdly, the imagess well as the phrases in the websiie, chosen carefully to address affective

sides of the readers.

(The American Language Center, June 2(http://www.alcmeknes.ordast accessed on June 18, 2!

= American Language Center

Bel- = ol =aalll 3= 11 "'—T|

ARMERTE

Figure 1: A Website Homepage of the American Languge Center Mekne

The website page above is the homepage of Aleknes. Actually, there are so many elements irAtherican
Language Center website pages that need a cetkeahination, but the focus in these paragraphsbeilbn short passag
and images because they play a very crucial rolgaimsmitting certai ideologies embedded in the general notiol

English as a global language.

A cursory look at the top of right side of the hqrage of the ALC website shows that there are twgs
representing two languages from which Moroccantafisican choose the ¢ that they feel comfortable with. The
languages are English and French. The surprig@isirabic which is Moroccans’ mother tongue arelrtimost cherishe
and honored property is excluded, while the Frenefsion of the website is under construc. The ideology that is
transmitted through this strategy is English adaba language. To explain, providing mainly Engglienguage as tf
only linguistic choice for Moroccan visitors in gpiof being aware that Arabic is the most widelgdidanguag in
Morocco, sends a very significant signal tthe English language has reached a degree of poputaritysupremacy in ¢
much that even those who can't speak it or readeitsupposed to understand it. This is what ignedeto as “taken fc
granted practices” according to Auerbach (1993),‘ammmor-sense assumptions” as stated by Tollefson (199:
“everybody knows” according to Lightbow (2000, [333. Another idea that is worth mentioning herthis fact that ther

are two opposing trends in Morocco:

An overwhelming majority that strongly favors the eigiVe use of Arabic and a minority which is wi
influential in the decisiomraking process which tries hard to show “liberalismd ‘openness” and defends the use of
foreign languag in some very important domains as higher educafior an understanding of the motives of this mitxic
it is important to go into the psychology of “cliefism”, cultural affinity, marginality, ambivalercand the relationshof

the conqueror to theonquered” (Zughoul, 2002, p. 1.
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This linguistic “mess” is being properly seized byglish and French language through their actieenpitgators

in Morocco, including the American Language Center.

Another interpretation of this linguistic preferenis what can be labeled as English as a markstiagegy. To
explain, for a Moroccan who does not know Englisll #bgs on the ALC website to get information abawourse, she
will keep skipping all the texts in English unguesably to stop only at a highlighted title, a plotr a price. The fact that
those texts are written in English, is supposetiémerceived as able to guarantee the reliabifity eredibility of the
content in the website. This is clearly expressgdRbjagopalan (2002) who points out that the uséordign words;

especially English words “lends an additional aorthe products being offered for sale” (p. 118)

In addition to the linguistic choice strategy ugedreinforce the narrator’'s authority and expertisat are the
foundation to take for granted every single thirgdays, the presentation of content is also veugiarto advertise a
certain commodity. Advertisers aim to ensure thatadline or a slogan sticks in the addresseesdsnifihe technique
used in this regard is highlighting slogans andrtshgaragraphs by color, font, graphics devices,itjpos and

typographical design to ensure that those itemerdided become part of the reader’s memory.

Cook (2001, p. 219) argues that advertisementdvavomany voices so that the content and layougexistcan be
powerful and persuasive. As mentioned so far, tirenét and the layout of the language teaching cgnteebsites
collected are almost identical. They all start vitth school or the center's name written in a stgharge print sometimes
in English and Arabic as it is the case in the Adi@l English only as it is the case in the Centet.&mguage and Culture
in Marrakech and English Highway Language Centériclv are centers run by Moroccans. This examplefoses
Fishman’'s (1992) idea that the diffusion of Englishs attained an extent of magnitude that “it isvrgignificantly
fostered by the non-English mother tongue worldThird world nations are themselves fostering massifforts via and
on behalf of English” (p. 19, as cited in Jeonghyd&Zughoul, 2002, 137 )

The voices referred to by Cook are very clear gsthwebsites for the center’'s name is usually vi@tb by its
representing logo and a set of photos passing fteethe other with a persuasive slogan, at least foices from the
different genre to express one message. The aimmddé¢te use of both “visual” and “verbal” techniguis to hook the
visitor’s attention regardless of his/her readibdesand preferences. Let's now examine the follapiwo website pages
from the center of language and culture (CLC) dred American Language Center Meknes (ALC) websiteslitit the

techniques employed to promote and transmit thelédy of English as a Global language.

(The Center for Language & Culture, 20h&p://www.clcmorocco.org/, last accessed on JWhe013)

THERE CENTER FiOdE | ANGUALIH &
MOROCCOD
7 g '

Figure 2: An Extract from the Center for Language and Culture’s Website

According to Goodman (1996, p. 39) logos and compmmes are “visual’ and texts are “verbal”. In thiage

above, the website visitor can get the visual pget of the voice, because the slogan and the pdretoright below the
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center's name and logo. The slogan “Today’s yotamorrow’s leaders” sounds as if the narrator isagng to the

reader; the fact that adds another sensory elewtgah is the oral one.

The second image above shows a couple of Morododersts playing basketball with a special focusaypical
adult student with a smile and determination. Plgyiasketball in this context is not an innocenhision of a sport rather
it is an act of exporting the most popular aspdcthe American culture to the peripheries and assiog it with

leadership and prosperity.

The slogan, which is supposed to illustrate thegemas a succinct elliptical noun phrase, shortemigd the use
of the genitive case to give the compacted statermseme sort of musicality so that it can be easdtained and
memorized by the visitors. Ellipsis according ta@@& 2001, p.172) is used to achieve two main objest to “save space
and omit direct appeal”. Cook (ibid) also argueat tmaking use of ellipsis in advertisements createstmosphere of
“proximity” and “intimacy” (p. 173). In addition, ggins (1994, p. 310-315) points out that elliptigdirases offer
“personal experience” that suggests that the addres'possesses certain knowledge” (ibid., p. 315),
which implicitly indicates that there is unequalWwar between the narrator and the website visithe implication is that
in spite of the fact that the narrator uses thptalhl statement to avoid any expressions thahimigflect power difference
and distance he still has some sort of authority expertise. The slogan in the photo above, ifawshpacted, could be
read as follow: Knowing the English language, Mamt youth of today can become leaders in the future
This stretched sentence is identical to Kachru886) meaningful statement that explains how Englash linguistic
power, has become the key to economic prosperéysdys “Knowing English is like possessing the ddbhladdin’s
lamp, which permits one to open, as it was , thguistic gates to international business, technglsgience and travel.
In brief, English provides linguistic power” (p..Ijhe English language in this slogan and its ag@amying image clearly
takes us back to Bourdieu’s Linguistic Capital thas become a means to social, economic and piiassiscension.
Now, let's go back to the American Language Centebsite (Figure: 1) and apply the same framewarkartalyze the

text and image appearing in that website page:

The themes of expertise and authority that aregiliey in the previous homepage are self-eviderthian ALC
homepage too. The general introduction is precéyeain image of three young men in black suits &neet stylish girls
dressing in accordance with the current fashion.e Thhoto was made as if it were taken without
giving them time to prepare themselves to stana steady way to have their photo taken, rathepduple are dispersed
here and there and one of them is still fixingthes This faked spontaneity is a subtle strategiyrplicitly tell the visitors
to the homepage that the ALC staff is fully engagertupied, zealous, and industrious. Also, themaathe characters
are posing or modeling with their hands crossed #wr chins up indicate self-esteem, pride, andfidence.

It is revealing to mention that both language amdges can be used to address readers directhdivedtly, language
does it through grammatical choices, ellipsis ashavee seen before and images do it through the wayshich people
stare at the reader. Kress & van Leeuwen (19963p-153) argue that if a person in the image latkihe reader, it
means that he is addressing the reader directly #mat constitutes a demand and if he doesn't,
it means that he is addressing the reader indyreartid he just offers information. All the six péoportrayed in the image
are looking at the reader which means that theydamanding something from the reader. Their denmmntbade clear in

the fourth paragraph of the text below, which israiitation to join the American Language Center.
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In addition to the hidden messages the image canveglso prepares the visitors psychologicallyetceive other
cognitive messages that are included in the inttidi. According to Halliday’s Systemic Functiof@ammar, whenever
people use language to interact, it is done in rotdeestablish a specific relationship between th&m establish this
relationship, people take turns to speak with déffit speech roles in the exchange. In the exanmueea the text is almost
a five paragraph narration of the ALC’s historyveeén the past and the present. The first paragsaphitten mainly to
tell the readers that they started from scratahfased a number of challenges. The aim is nobfiorin the reader of
factual events, rather it is to make the readerpsghize with them. Phrases like “in a small aparnthe‘only 200
students”, “no multimedia” have a kind of magicgain the compassion of the reader to identify wlith ALC Meknes.

Therefore, a new relationship between the ALC &edréader is established based on sympathy andassiop.

After a brief account of what the ALC looked likedk in 1989, the second paragraph starts with tivera
“now” to take the reader from a moody and depresaimosphere to a bright and shiny one. the upasifsimple in the
first paragraph “In 1989 ...there were seven classéand the simple present in the second paragraplv;'the ALC has
more than ...” involves the readers and appealsemths they experience different feelings succelysitde reader is
supposed to make unconsciously a sort of compatbisbmeen the contemporary ALC and that of the pasdttherefore
get impressed at their achievement. Thus, admairdjappreciating this breakthrough is another kihcelationship that
is being set up between the ALC and the readers@going, the narrator makes on himself the impoasthat he is

ambitious, patient, and confident and therefoltee & in a position to offer services and help.

Apart from the shifts in tenses, Goddard (19983@) points out that when the addressers use thsompeir
pronoun “we” and/or the possessive adjective “otow” address the reader, it will certainly sound arithrian.
So, in addition to the first kind of relation thatas based on sympathy and compassion, anothetytalifflerent
relationship is being built based on inequalitypower and knowledge. This idea is very clear inftheth paragraph in
the introductory text in the ALC Meknes websitegiiiie: 1). The narrator writes that “It is an hofmr me to work with
the ALC. | follow three directors: Larry McFall, whe hard work began here in the center, David Neasborn teacher,
and Tariq Alhadi, whose management has led to nmapyovements in ALC”. Mentioning the full namesaif the three
directors is likely to impress the reader and hbgther attention. Moreover, by doing so, the cergeportrayed as a
well-established institution that is directed byicstand trustworthy people who are able to offeffective English

teaching.

In addition, the most salient indication of powetationship can be easily identified through knayvimho is
dominating the talking. In that, the unequal powelationship between the narrator and the readehentext under
analysis is realized linguistically by the narr&osimple dominance of the speaker’s role, who keép this context,
receiving and retaining information because, a®dthy Eggins (1994, p. 193), “When there is a laickeciprocity, there

are unequal status relations”

In the closure of the introduction, the narratansiat realizing another humanitarian and famileationship.
s/he is actually depicting the ALC Meknes as aieditommunity that provides its students with asseof safety and
warmth. Right after realizing this relation, thernadéor seizes the opportunity to invite the reaegoin the ALC Meknes

community.
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In short, the imge is so harmonious with the paragraphs that @@ @herent and cohesive. The narrator
been building aifferent kind of relationships with the reader geepare him/her for an invitation to join the cen
The narrator starts with a syathetic relationship and appreciating relationghippugha power relationship and then

ending up with a familial one.

Sapir observes that “the mere content of languag@timately related to culture” (Sapir, 1970, pl92
Furthermore, sociolinguists claim that there iseittinterdependency between language and -cultural knowledge.
When we learn a language wesalacquire cultural knowledge of the world, whinfiiences our social being and affe
our perception of what constitutes social realitglliday (1978, p. 3) notes that “the culture steapar behavior patter,
and a great deal of our behavior is iiated through language”; Moreover, he observes ‘thm&aning is a social ac
(ibid., p. 160) and “The whole linguistic systemvadue charged” (ibid). Therefore, when globalizthg English languac
through different techniques used by language cg they are actually globalizing a western culturehwdll its
components: values, behaviors, philosophy of a way of thinking and the way of perceiving the world this respect
Petzold (2002) points to the fact that when a agurttooses a pedagogical model, thelanacceptance of the beliefs and

behavioroof the speakers of that moc

There are a lot of>xamples in the data collected that can be preseatddanalyzed, but | will briefly study

meaningful image displayed in the English Highwanguage Center homepage ( Figure: 3) to provepthii;

(English Highway Language Center, 20http://www.eh.ma/fr/index.phpdast accessed on June 14, 2

NEBEEE

Figure 3: A Photo from the Website of the English kljhway Language Cente

The image above is meant to advertise English tegckervice, especially for young learners. According
(Goddard, 1998, p. 114), “Images, like verbal telxt,not arrive by accident”. Therefore, the imabewe could be judge
as contextually irrelevant if is seen through pedgcal lenses, but if approached fi a critical discourse analysis, t
image would unveil hidden socmstural messages that would help deliver the idgplof English as a global languas
The image portrays three young boys in strikinglgtee attires carrying on their backs three blish girls in tight jeans.
Kress and Van Leeuwen (1990) state that “Languapgkams and amplifies a picture, but the picture hastory of its ow!
to tell” (p. 11). The sky blue wallpaper and theission of young people’s feet from the image give itrpression that the
six young adlts are flying high in the sk

The notion of “flying” has so many connotationgliis context. Firstly, by learninthe English language one can
reach the highest academic degrees. SecondlyjigaEmglish involves a Icof fun, joy, and freedom. Thirdly, learnir
English is actually one’s wings to attain his/healeasily, quickly and joyfully. The “sky” on thether hand refers 1
personal freedom and liberty to act without anytural constraints and obligations. ~ six young people in the image ¢

meant to represent the Moroccan young generationey Tare deliberately portrayed in an *“abstract”
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“decontextualized” manner (Kress & van Leeuwen, 99 61-62). By doing so, Kress & van Leeuwen (192055)
argue that those people in the image become “g&remd a “typical example” and connected with artjgalar location
and a specific moment of time”. When stating tha tmage is an abstract one, it might be perceagdinreal and
fictional, which is the message that the image aldnesn’'t want to send. This is realized throughythung people’s dark
and highly saturated colors of their clothes. lattiKress and Van Leeuwen (1990, p. 51) statedtnahg and highly

saturated color in images suggests “more real’evmilited and softer less saturated colors suggestsreal”.

More critically, in the process of globalizatiomathtouches on all aspects of the life of Morocctra ranges
from their clothing and eating habits to their peidphy of life that are being reshaped and redgfithe image above can
be regarded as a wave among others that impliaithose western ideas and views on young learndés.ifage plainly
encourages the concepts of “girlfriend” and “bogfid”, which are supposed to be a strange behavithrei Moroccan’s
culture and a prohibited habit in their religiorhid status quo totally contradicts the English Liaage Teaching National

Guidelines that are said to be:

In conformity with the four sets of values outlinedhe National Charter for Education and Trainingmely, the
values of Islam, the values of the Moroccan idgnits cultural and ethical principles, the valwdcitizenship, and the

values of human rights and their universal priresp] The Moroccan English Language Teaching Guids)i2009)
The aim has been voiced clearly by Hardy (1917) athmits that the objective is:

To transform the primitive people in our colonisrender them as devoted as possible to our angseseful to
our commerce...the safest method is to take the enativchildhood, bring him in assiduous contact withand subject
him to our intellectual and moral habits for margags in succession, in a word to open schoolsiforwhere his mind
can be shaped at our will” (Phillipson, 1992, p411

Based on this quote, it would be restating the alwiif we admitted that the images, paragraphs,stoghns
incorporated in the English Language Centers’ weljsages are not a transparent and innocent praatiadvertising,
rather they are posted carefully and intelligemtlyimpose and normalize a certain western behdwithe extent that it
becomes no more visible as western behavior. Thereft would be safe to state that globalizing listglanguage or

believing that English is a global language, a¢tyuaglieves in English culture as a global culture.

Another sensitive area that was not exempted froamipulations is a gender issue. More precisely, the
advertisement industry of perfume, clothes, carsicoiporate provocative images or sexual innuendos their
marketing strategy as a tool to help sell theitfezd products. The use of women'’s body in adseas proven effective
to hook customers. In thiurnal of Business Ethic€ohan’s (2001) states “Advertising is preoccupigith the body and
the use of sexuality to play on the physical apeetand pursuit of pleasure by the viewer, whidaca$ the ability of men

and women alike to be persuaded”.

(The American Language Center Meknes, 20b&p://www.alcmeknes.org/en/programs/regular.htrast

accessed on June 13, 2013)
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Figure 4: A Website Page from the American Languag€enter Meknes
The website page above shows a crowd of eleven students holding colorful books and school k The use
of women'’s seducing body and beautythe commercial technique to assist in the marketing pfoduct is employed
the picture above for out of eleven people in tiupe, there are eight bloish girls that look straightforward at t
reader with charming and smiling faces. As statefdde, looking directly at the reader constitutedeanand according !
Kress & van Leeuwen (1996, p. 13%3). All the girls are positioned in the fronttbe cowd while males were left in tt

back to the extent that the d=a can barely see their fac

Moroccan students have been tamed and became @oewsto such kind of provocative pictures that useiil
recently to be embarrassing. Due to globalizatioAraericanization, the circle will continue and Hisf language cente
in Morocco will have te guts and the courage to incorporate more sexagibealing images to advertise their E
services as long as they keep imitating the Enddisguage center in U.S and U.K. The image belotheshomepage ¢

the English Language Center Boston:

(The Engish Language Center Boston, 20https://www.elc.edu/,lasiccessed on June 25, 2(

Figure 5: The Websiteof the English Language Center Bostc
As mentioned earlier, English as a Global langusgmade equivalerto the global principles of freedor

liberty, and entertainment. Incorporating nudity in Engllahguage centers’ websites is likely to méa memorable

impression on consumers aftdce them to pause for a while or even stop tatstee the image that targets and app

to the addresses’ sexual instiriatthis regard, Richard F. Taflinger (20

Sex is the second strongest of the psychologiga¢alp, right behinselfpreservation. Its strength is biologic
and instinctive, the genetic imperative of reprdiuc However, its effectiveness and applicatioa gende-linked. The
differences in male and female psychobiology califferent approaches to and perdons of sex, both e act and its

outcome” (p. 1)
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IMPLICATIONS

The study, hopefully, uncovers significant findingsd critical insights that really confirms the @asch
hypothesis that English language teaching is nahese technical transparent process with purely &titutal and
pedagogical objectives rather some of the ELT “camrsense assumptions” have been well-phrased angbuleted to
sustain the prominence and the hegemony of Englisbh has become a complex socio-political toodxert the West's
power and control. In that, English Language CeanilmeMorocco has been proven, through a criticetairse analysis, to
be key players in this process as they have be@toging different strategies to promote ELT ideaésgto consciously

and/or unconsciously globalize the West's narrating vision of the world.
Educational Implication

It has been shown and proven how the ELCs in Marcamploys different tactics to make of the English
language proficiency the panacea that would rézéathe Moroccan educational system and the kegpen gates of
success and prosperity for Moroccan students. &t point, in Morocco, if a student dreams of bebry engineer,
architect, economist, doctor ..., his specializationst be purely scientific with little chance tortkiof learning English.

A specialization in the English language will leadnothing but a normal teacher of English, a ti@tos, a guide. These
respected jobs obviously do not reflect the claipezsperity and success that even the Moroccarstnjrof education is
discouraging Arts orientation because it is uniiked meet the requirements of job markets. In a sp@aper article

(Weekend Australigrl March 1997), a professor of history at Melb@&utimiversity wrote:

The pressure on schools to teach drug educatigrsiqatt education and languages has meant histablan
deemphasized to such an extent that it's now mopsritant to study a foreign language than to ledrout your own

country. (Kaplan, 2000, p. xi)

Another idea that is worth mentioning here is twaich is related to the ubiquitous English languageters in
Morocco and the need to reconsider students’ secimomic capacities. To illustrate, the inadequafcthe Moroccan
educational ministry to provide effectively and lityaeducation to Moroccan students compelled theegnment to hand
over responsibility to the private sector, whosegriand the legitimate aim is to gain profits. Aswh in the study, the
majority of Moroccan families cannot afford the ergive fees of taking an English course. This stgtwo creates a sort
of inequality between Moroccan students. Now, teesln their classrooms can find students of timeeskevel, the same
age but of different levels in English. Meaningtttize teacher can find a brilliant student at # school subjects, but
very poor at English for the sole reason that &imify could not send him/her to an English languegeter. On the other
hand, the teacher might find a lazy student wittbad mastery of English thanks to that student’senlistic potential
that enabled his family to pay for his English cms in an English language center. Pennycook (28qflains that: rich
kids tend to go to private schools and get good,jelhile working-class kids tend to go to pooratestschools and work
in the same social and economic positions as paients. One might simply account for this in tewhgood and bad
schools: wealthy families can afford good schowetsile poorer families have to send their childrersthools that provide

an education of lower quality. (p. 93)

In addition to socio-economic factors, if this pees proceeds, we are likely to have the same otg #tat the

poor get poorer and the rich get richer. Linguétic we will have a handicapped versus a capabtegtion, advantaged
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versus disadvantaged students, lucky versus unloicky. Therefore, to bridge this social gap betwWwéeroccan students,
destroy this materialistically constructed eduaaiohierarchy and establish an educational syst&hrecognizes and
prioritizes students’ cognitive potentials, the Mocan Ministry of Education should take the neagsseasures to tackle
the problem of inequality of educational opportigstand provide equal opportunities for all Moratcgtudents to
establish an education that is based on fair trelasttrand recognition of students’ socio-economicacifes. Setting up
English clubs that embrace students in their freeg, recruiting teachers to help with extra hcamd extra-curricular

activities in English for the poor students carubeful solutions to help poor students catch up e rich ones.

As far as teachers are concerned, Moroccan teaché&rsglish should be familiar with the ideologidahds of
some ELT ready-made concepts and their implicatfonslassroom practices in order to be able tcaenh the students’
awareness of the implicit ideas in language usaoktan teachers of English are kept obsessed hattechnical side of
the profession (teaching structures, teachingdhegkills, Classroom management ...) while neglective socio-political
sides. The Moroccan library is in dire need to msidhat investigate the ELT enterprise from a cqalitical and
economic perspective. For example, it is urgendigded to conduct empirical researches on the ieghdeixtbooks used
by English language centers such as New interchdavigga Series and Touchstone Series, which argHtawith socio-
political loads and western values that are spedn-#nd indoctrinated to the impressionable Morocsaments
consciously and unconsciously. Teachers are higdfdpmmended to question critically and systemaical the ELT
“taken-for-granted” knowledge and develop a newarstinding, a new philosophy and a national vitiian would be the
basis for setting up teaching principles and apgires, recruiting teachers, designing textbooks smdn. English
language teachers’ mission is very sensitive. Tdreysupposed to raise Moroccans’ consciousnesslarelop in their

students the skills and the ability to think ciafly and act adequately.

Given the fact that English has become a globapgnty doesn’t mean restricting its teaching throughking
frequent references to the U.S, U.K, Canada, Alistra.(Inner Circle /Center Countries), rather tezrsh textbook
designers, and pedagogues are free to broaden boratudents’ cultural and linguistic perspectithgsugh recognizing
“multiple identities” of English (Kachru, 1997). Aardingly, Moroccan English curriculum needs toluide varieties of
English and literature from the Outer and Extendiigles (peripheral countries). This would helpdieers and students

begin to develop respect and appreciation of nosté¥e languages and cultures.

In commemorating the King’s and his People Revohutin the 26 of August 2013, King Mohammed the sixth's
speech was totally devoted to a speculation opalieetic situation of the Moroccan education “wits me is the status
quo of the educational system that has become wthasehow it was 20 years ago“ (Mohammed the si@i,3). In that,
he pointed the finger of accusation mainly to “theguage of instruction” (ibid) that keeps changiram Arabic in the
primary and secondary education to French and &mgh Higher Education especially in scientific atethnical
specializations the fact that requires an “improgatiof the students’ linguistic abilities” so thihé student could keep up
with his/her studies. In this regard, before takamy hastily rectifying measures, we should fifsalb settle conclusively
the Moroccan linguistic identity. It is really sang for a country that has a well-reputed, profiy revered and
grammatically and lexically symmetrical and harnows language like Arabic to keep signing educati@ggeements
with foreign embassies to have their languageshtaingMoroccan schools as compulsory subjects tarnefor political
services. Because of these nonsensical agreera#fyroccan junior high school students have tawlgtFrench, English,

Spanish and sometimes German as mandatory subjetthey are examined in them. One can wonder wadrerall those

| NAAS Rating: 3.10- Articles can be sent to editor @ mpactjournals.us |




| A Critical Discourse Analysis of the | deological Aspects of English Language Teaching in Morocco 145 |

humanitarian approaches and principles that tatutistudents’ needs, their learning styles, th&f&ctve filter, their
individual differences, their monitor, their LAD.n® can even question our national educational viaan independent
country. Why do we teach our students? What doxpea from them? | am afraid that we don’t haveobective vision
that unites Moroccans from all walks of life. Ouwtueational horizon seems hazy and vague, a staatigst insidiously

exploited by foreign agencies to further their fpcdil and economic interests.
Political and Cultural Implications

Westernization or Americanization has impactedawiaspects of Moroccan lives. If Moroccan stakads,
who are confided with the mission of maintainingrelccans spiritual and cultural security, kept cribaaded and passive,
our population will be faked copies of the Ameri@rd the West in general. There are, however, galp@nd trends that
might change the current situation. First of dlere is a dire need to a genuine political decisioreconsider the status
and the importance of Arabic and Tamazight langsagel cultures and mobilize all the country’s ptiédito create some
sort of harmony and reconciliation between the tarmguages and ethnicities through launching natidebhates and
sensitizing campaigns to bring about harmony toMleeoccan linguistic scene. Another very easy baaningful strategy
that vindicates the status of Arabic and TamaZghguages and culture is the fact of making theanntlain languages of
publicity for both governmental institutions likes$pitals, administrations, schools ... and privatgpshcafés, restaurants,
hotels, markets. By doing so, we can have groutalegliages that can unify Moroccans from all walksfe, reflect their

identity and stand as a competitor to French argli§in

Back to critical pedagogy, teachers who engageitital pedagogy never take things for granted.yraee so
inquisitive and critical thinkers. They challengedaguestion all the “common sense assumptions’saik to create new
knowledge that is genuine, innocent and compatihle their cultural values and beliefs. In this wiethe teacher's role
shifts from that of an “apolitical technician” mérdgransmitting information to a “transforming itiectual” (Giroux,
1991), Thus, teaching is never neutral or apolititdegitimizes or challenges a particular distsmithat controls social
practices. Therefore, to teach critically is “t&kaowledge the political nature of all educationeffdycook, 1994, p. 301).
In the Moroccan context, to raise Moroccans’ caiticonsciousness requires, first of all, explorthg linguistic and
cultural imbalances and contradictions in our dadgial and cultural practices that are taken fantgd, and to critically
reflect on the values attached to those practloethis respect, it would be a wise stride to agdQuitical Pedagogy as an
independent area of study on Applied Linguisticdeaist to the undergraduate curriculum in ordefhielp students
develop consciousness of freedom, recognize atdinar tendencies, and connect knowledge to ponertlze ability to
take constructive action." (Giroux, 1980). The grtgion of Critical Pedagogy in the general culddou can provide

students with:

Habits of thought, reading, writing, and speakingal go beneath surface meaning, first impressidosjinant
myths, official pronouncements, traditional clichésceived wisdom, and mere opinions, to understhedieep meaning,
root causes, social context, ideology, and persenakequences of any action, event, object, proaggsnization,

experience, text, subject matter, policy, mass medtidiscourse." (Shor, 1992, p. 129)
Economic Implications

The study unfolds a very striking reality hidden the apolitical innocent interest-free pedagogitebates.

Clearly enough, ELT in Morocco has become a busifigslocal and international companies and agericidlourish. As
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revealed by the study, the British Council’s “inc@ifior 2004/2005 was £475, 5 million, of which ouamg-in-aid from the
British government was £172 million”. It is clednat these agencies have invested well to gain ®e(Cs in Morocco are
zealously and subtly making use of all legitimatd #dlegitimate tactics to brighten and advertiseit commodity, attract

clients and generate profits.

No one can deny the socio-economic benefits theaEiglish language brings to individuals, orgamiret, and
individuals, but let's just question this assertiorore critically: if English is the key to interi@talization and
modernization, the magic wand for prosperity arel panaceas for socio-economic troubles, formeisBribor American
colonies such as Sri Lanka, the Philippines, Naeiiiberia, Uganda, and many miserable others shdé
internationalized, well-developed and civilized. rizality, these countries actually are lagging vieelhind much of the
world in terms of internationalization and develaprh In stark contrast, countries such as JapazilBand South Korea
have achieved remarkable economic success witlamuifising their national languages and their aadtwniqueness.
This contrast shows that the key to socio-econgmasperity and internalization is not determinetkelyoby English

language ability.
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